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Be Afraid and Do It Anyway
AUTHOR(S): Erica Goldman
SUMMARY:
· In this session, participants will compete in short team tasks after giving themselves roles/labels (like “artist” or “runner”), to reveal how labeling can hold them or their campers back from doing things they can do. 
GOALS: 
· Participants will feel more comfortable being afraid (and doing it anyway!), 
· Participants will give thought to how they measure “success” and consider attributes positive or negative, 
· Participants will learn about the Pygmalion effect, stereotype threat, and self-fulfilling prophecies, and be able to consider how labels and their expectations can affect their own experiences and that of their campers
AUDIENCE: 
· A group of at least nine people but better if bigger; particularly good for staff and counselors in training but could be done with campers
TIMING: 
· 60 minutes
MATERIALS: 
· Time-keeping devices like stopwatch or cellphone (one per team)
· Flipchart or butcher paper to use as scorecard and for participants to draw on (at least two pages per team)
· Small objects (could be stuffed animals or keys or balls or whatever) that participants will have to retrieve from another location (one per team)
· Pieces of paper with colorful objects written on them (one per team)
· Many markers of many different colors
· Rectangular pieces of paper of many different sizes

SET-UP:
· Open room or space of at least 15 feet along one side so a person has enough space for at least a short run


SESSION TIMELINE:
00:00-00:15 - Introductions and team setup
00:15-00:40 - Three tasks with scoring
00:40-00:60 - Group Discussion

SESSION OUTLINE:
00:00-00:15 Introductions and team setup
Session leader introduces self and leads group in a round of introductions: name, pronouns, and one thing they once didn’t know how to do but now they can. Someone cannot repeat what someone has already said. (Implicit raise awareness that we are all capable of learning and growing and doing hard things!)

Group organizes into teams and self-assigns roles: each team needs a Runner, a Timer, an Artist, and a Creator. If teams are bigger than four, include Listener, Supporter, Cheerleader. Have these roles written very visibly on a poster or paper in the room. Teams line up facing session leader in order: 1. Artist, 2. Creator, 3. Timer, 4. Runner, If applicable 5. Supporter 6. Listener. Allow teams to choose team name or assign them, set up scorecard poster with names of teams at top and room to record scores. 

00:15-00:40 Three tasks with scoring
Leader lets group know they are ready to start this fun activity and that they will explain the tasks of each team: Say to person one, you’re going to run to [a specific location very nearby, like the other end of the room or a tree or whatever and retrieve an object that is on the floor there.

At this point, the “Artist” or someone else on the team will point out, probably excitedly or nervously, that person one is not the “runner” and that the leader has made a mistake!
 
This is the first moment to stop and have a short conversation about doing things we aren't good at, and labeling ourselves "an artist" or "a singer" or "bad at dancing" etc. Why doesn't person one want to run? What are they afraid of? Discuss how labeling themselves (and their campers) can be inhibiting; there is no reason each person on the team can’t run a few feet to another room and pick up a piece of paper, but because one person has been labeled “runner”, suddenly no one else feels qualified to do it, or because someone has been designated “artist”, then they must not be good at running. Point out they’ve had these labels for 60 seconds and already they are being defined by them!
 
*Be aware of known physical limitations in the room! If someone is on crutches or in a wheelchair, for example, be careful of language saying, “everyone can run a few feet.” This will take adapting to the particular community in the room, or perhaps careful arrangement of the order in which the “roles” are lined up, etc. 

This is short debrief 1; labeling is one of the topics to revisit later.

Leader will resume the activity: Instruct person number two in line that they must keep track of the time it takes for person one to return with the object, using a stopwatch or a phone. It will be clear then that all the “roles” are off, because person two was not planning to be the “timer”. When the leader says “Go”, the second person will press start and the first person will run. As the runners return, the timers will press stop. Instruct them not to do anything else except hold the timing device stopped with the display showing how many seconds it took. Leader will turn to the scorecard, ask each timer to read off how many seconds their timer shows, and write down that number for the team. They should casually explain as they are recording the scores that one second equals one point, and of course the team with the most “points” is in the lead.
 
At this point the participants should start to realize that the goal is not what they expected (speed turns out not to be the advantage, slowness is! The more seconds, the more points!).  Lead a short conversation about the so-called "goals" of life and how unlike a game of basketball or a round of gaga in which the rules and "success" are well defined from the start, in life there are lots of different definitions for success and you never know what about you will turn out to be to your advantage. They shouldn’t get too deeply into this yet, explaining there are more tasks in the activity.

This is short debrief 2; defining success/advantage is one of the topics to revisit later.

Leader will now ask person number three (originally the “timer”, if not modified from above) to step up to their poster or butcher paper, and explain they will have 60 seconds to draw whatever is on the piece of paper they will be given. [Note that participants will already be expecting that the “rules” or the object of the game might not be what they expect; they might ask or start anticipating how it will work. The leader will only give the instructions, not the rules, as before.] Papers will have objects like “rainbow”, “bouquet of flowers”, “Joseph’s coat” and other significantly multi-colored things written on them (but leader will NOT point that out). Leader will bring out a box or boxes of many colored markers – must be lots of colors and lots of extras!, use a timer, say Go, and then Stop after 60 seconds. Ask each team what they think was drawn. After all the teams has said what they think was drawn, leader will announce that it’s time to score the drawings: go to the first drawing and say, “This team used two colors in their drawing so they get two points” and add two to their score, “this team used one color so they get one point” and add two, etc, as appropriate. Again, there will be recognition that the participants did not know what would “count” ahead of time, and leader may take a few more minutes to discuss the topic above of how in the world, the rules aren’t always so clear, “success” can be defined in many ways, and you don’t always know what will prove to be to your advantage. This time, leader will move this explicitly into the camp setting, inviting participants to apply this to a bunk dynamic, share stories of a time at camp when something that seemed like a disadvantage turned out to be an advantage, etc.  

[Can include additional tasks here if time allows][image: ]
Leader will now ask person number four (originally the “runner”, if not modified from above) to step up to the front and will put out some piles of paper of lots of different sizes (all roughly rectangular or square) and tell them they have 60 seconds to make the best paper airplane they can make. After the 60 seconds of making, they will be told to line up along a line and on “Go”, launch their planes in the same direction. Leader will answer no questions about scoring parameters; instead ask each team in turn what the criteria were, what score they got, and record that score on the scoreboard.

(First group may stick with numerical: we got 100 points because our plane went the farthest. Each group after may get more creative: we got infinity points because our plane was made with the most love. Allow all this to happen and creatively capture scores on poster.)

00:40-00:60 Group Discussion
Regroup for centering, processing, and conversation. Five topics to explore:

Individual differences: recognize and explore personal comfort levels with unclear expectations. Ask people to raise their hands if they were more into the activity because they didn’t know how it would be judged and compare with how many people raise their hands to say they were less enthusiastic because of that. Make the connection to camp, and how every individual camper may respond to the same situation differently. For example, if you woke up a bunch of kids in the middle of the night and told them to get dressed for a mystery adventure, some of them would feel really excited by the idea of the surprise and unknown, and others would feel extremely uncomfortable not knowing what’s coming. It is important for a counselor to recognize these individual characteristics, and to see that they exist in the room right now, possibly within their own team.

Labeling: Remind participants how easy it was to fall into the trap of “I can’t run over there; I’m not the runner” that happened at the beginning of the activity. Talk about how this may play out with campers – if one kid gets designated as “the sporty one” at the beginning of the summer, does he get the chance to be in the musical if that’s what he wants? What are ways counselors can encourage kids to break out of their usual roles, and to recognize that they can be more than just one kind of person or interested in more than one kind of thing? Talk about how we are often afraid to do things that are outside our designated roles, but if a person feels comfortable in many roles, perhaps they feel less fear facing new tasks. Explore stereotype threat and the Pygmalion effect, both concepts from psychology that show that people tend to conform to expectations of themselves, whether positive or negative. For example, having been taught that boys are better at math than girls, girls actually perform worse on math tests when “gender” is asked at the beginning of the test! (stereotype threat). In an experiment at a military training base, trainees were matched on aptitude and randomly assigned to high, regular, and unspecified groups, but after many weeks, trainees of whom instructors had been induced to expect better performance scored significantly higher on objective achievement tests, exhibited more positive attitudes, and perceived more positive
leadership behavior. (Pygmalion effect). Counselors’ expectations of campers literally shapes their campers' experiences and even their skill levels, so it’s important to be aware so as to mitigate low expectations, labeling effects, and potentially even to counteract stereotype threat by naming it – the effects are reversed when subjects are told that stereotype threat exists and is not related to their actual abilities!

Defining success: Remind participants that the scoring mechanisms were unexpected in the first tasks and how it isn’t always clear in life how “success” will be measured. Brainstorm for camp by allowing participants to come up with typical activities with atypical means of scoring and play out how they might be implemented. Try to think of times in life when you have to do something without knowing exactly how you’ll be scored on it; in fact, try to think of even one time in real life when all the rules are clear ahead of time.

Defining advantages. Again, remember how “slowest” was the advantage in task one. Challenge participants to think of ways to turn supposed disadvantages into advantages (and how to therefore make a more inclusive bunk, celebrating everyone’s differences). For example, if bunk cleanup happens every day, maybe one day the “success” metric is how fast they can clean, another it’s how tidy that bunk can be (everything in its place); another day how clean it is (maybe items are out of place, but there’s no dirt); another day how silly or loud the cleaning process can be; another day how quiet. Find a sport in which you can turn the rules around to make the kids who are thought to be unathletic come out the winners, or a song for so-called bad singers, etc. 

Be afraid and do it anyway. End the activity with this phrase and encourage participants to affirm campers’ fears but not let fear stop them. Participants should recall the fear that came up during this activity. How did the “artist” feel when they were told they had to run? How did the “timer” feel about drawing? Was it scary to do something outside of their assigned roles or comfort zones? It happens all the time at camp that a staff member has to do something outside the strict bounds of their particular job, but a good staff member is ready to do that, even if it’s scary. Much of the reason for fear may be having to step outside of one’s role, but if one can resist the urge to succumb to labels and roles, those limitations may vanish. Revisit the idea that some people were more comfortable not knowing the rules while some were less comfortable. A good counselor will recognize that one person may be afraid in a situation that is perfectly comfortable for another, so being affirming and comforting regardless of the situation is key. 

BRINGING IT TO YOUR CAMP:
A leader may allow participants to come up with typical activities with atypical means of scoring and play those out, only revealing the scoring metrics after the activity is done. This can also be adapted to a more specific area of camp, stressing either the “fear” component (talking about something that’s coming up that campers are afraid of, like their first overnight, or a mountain biking chug, or horseback riding or something else that is new or scary for them) or the “roles” component (perhaps before it’s time to choose electives/chugim, challenging campers to sign up for something outside of their usual/comfort zone activities and imagine how a personal attribute they saw as negative in one area could be an asset in another area).


To learn more stereotype threat and Pygmalion effect:

Danaher, K., & Crandall, C. S. (2008). Stereotype threat in applied settings re-examined. Journal of Applied Social Psychology, 38(6), 1639–1655. https://doi.org/10.1111/j.1559-1816.2008.00362.x

Eden, D., & Shani, A. B. (1982). Pygmalion goes to boot camp: Expectancy, leadership, and trainee performance. Journal of Applied Psychology, 67(2), 194–199. https://doi.org/10.1037/0021-9010.67.2.194

Shielding Students from Stereotype Threat: A Guide for Teachers by Lisa Damour and Larry Goodman, Independent School Fall 2009
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